The purpose of this study is to identify the metaphors that primary, secondary and high school students and classroom teacher candidates and the classroom teachers have regarding their primary school classroom teachers. The phenomenology pattern as one of the qualitative research methods was used in the research. The study group was determined by the purposeful criterion sampling method. The basic criterion in the research is that the participants are in the final grade of elementary, secondary, high school and are in the undergraduate 3rd and 4th grade students classroom teachers education program, and the class teachers who are still working. Participants' answers to the question "My primary school teacher is like ... Because ..." were analyzed both by qualitative and quantitative research methods. According to the findings of the study, 167 metaphors were produced and they were grouped under ten conceptual categories. There were no significant differences in these 10 conceptual categories regarding the elementary, secondary and high school students, university students and classroom teachers. Obtained results point out that the influences of the teachers on the individuals are evident. These results may be shared with faculties of education and help to give the teacher candidates a proper training for educating their students with positive attitudes in the future.
derivation patterns and the source of form are essential (Lakoff, 1993) . Metaphors are often regarded as misleading, unfounded, and artificial language (Turbayne, 1962) .
In 1980, Lakoff and Johnson introduced the Contemporary Theory of Metaphor and accepted metaphors as not only a series of words but also thoughts. In the theory of metaphor, it has been stated that the most fundamental values in a culture are in coherence with the metaphorical structure of the most fundamental concepts (Lakoff & Johnsen, 2003) .The theory of metaphor inspired various approaches to metaphor analysis as a qualitative research procedure (Schmitt, 2000) . Metaphor analysis allows for a multifaceted research perspective for a variety of reasons: 1) Influence information processing.
2) Making confidential information reliable and accessible.
3) They are holistic representatives of understanding and knowledge 4) Examples of common behaviors.
5) It reflects social and cultural understanding processes. 6) Quantitative and qualitative approaches can be combined. (Moser, 2000) .
Many studies have been conducted to improve the validity and reliability of the analysis of metaphors. For example, in a study conducted by Schmit (2005) , a method of analysis, classified as functioning and interpretation, was used to analyze the metaphors in order to improve their validity and reliability.
The places where the child is the first step of social life without family members are the schools. The number of stimulants around the child increases with the socialization at school. At this point, many factors such as the teacher's communication with her students, the way of behaviors, etc. will affect the future life of the students more than enough. For this reason, this study is important in determining the location of the classroom teacher in the life of students. In addition, although a large number of metaphor studies have been conducted on the concept of teachers, studies have been limited to qualitative analysis methods, or the sample variety has not been improved. In this research, both qualitative and quantitative analysis methods were used and at the same time the diversity of the sample was improved by reaching the primary school, the secondary school, the high school and the class teacher candidates who are still in education, and also the class teachers. Therefore, it is expected from the study to provide contribution to the literature.
The purpose of this research is to determine through metaphors the mental imagery of the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers regarding the concept of "classroom teacher". Within the context of this general objective, answers to the following questions were sought: 1) What are the metaphors that the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers identify with the concept "classroom teacher"?
2) Under what conceptual categories these metaphors can be grouped in terms of common features of rationales.
3) Do the conceptual categories differ according to the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers?
Method
The phenomenology pattern as one of the qualitative research methods was used in the research. Phenomenology pattern does not provide definite and generalizable results, in accordance with the nature of the qualitative researches (Yıldırım & Şimşek, 2006) . In the guidance of the research problem, a descriptive phenomenology pattern was chosen in order to obtain the results that will help define the nature of teacher education through examples, explanations and experiences that the research pattern provides. Descriptive phenomenology is used to understand and demonstrate an event or a situation and the daily life experiences such as hearing, feeling, sight, recall, decision making and evaluation (Sönmez & Alacapınar, 2014) .
Sample Group
The study group consists of primary school 4th grade, middle school 8th grade, high school 12th grade and undergraduate 3rd and 4th grade students receiving education in the 2016-2017 academic year and the class teachers who are still working. Primary, secondary, high school students and classroom teachers are from the schools in Konya and Karaman centers, and undergraduate students are from Konya Necmettin Erbakan University. The study group was chosen by the purposeful criterion sampling method. In the case of the criterion sample, all conditions are studied within the criteria previously prepared by the researcher (Yıldırım & Şimşek,their undergraduate program, and for the students, being in the final year of primary, secondary and high school. The reason for determining this criterion is that to compare the metaphorical perceptions of the participant's own classroom teachers, as the participants are in the final year of primary, secondary and high schools, therefore they fully know their current teachers, or they are the teacher candidates at the end of their undergraduate program, and are the class teachers who are in charge already. Attributes related to participants are presented in 14.5% of the study group is composed of primary school students, 19.9% is secondary school students, 16% is high school students, 41.2% is teacher candidates and 8.4% is class teachers. The total number of participants of the study group is 488.
Collection of Data
In the process of data collection, two forms were used to determine the metaphors of the study group participating in the research about the concept of classroom teacher. The first parts of the both forms were prepared to determine the demographic characteristics of the participants. In the second part the first form, aiming to determine the metaphors of the students in the 4th grade of primary school, they are asked to complete the sentence "My classroom teacher is like ........... Because ......". The second form, aiming to determine the metaphors about their classroom teachers, the secondary school and the high school students, the candidate teachers and the teachers were asked to complete the sentence "My primary school teacher was like .......... Because ......". The reason why for this group the concept primary school teacher was used is to prevent confusion in the terms because in those grades the concept classroom teacher is used for the guidance teachers also. At the beginning of the lesson these forms were distributed to the students and they were asked to write at the end of the lesson after thinking on it during the lesson.
Data Analysis
Analysis of the data on the developed metaphors at the research is done using content analysis technique. Content analysis is a systematic and renewable technique in which inferences are made by determining the message to be given objectively and where the coding is done following certain rules (Büyüköztürk, Çakmak, Akgün, Karadeniz, & Demirel, 2009 ). In content analysis approach, the categories are determined as a qualitative step for texts and as a quantitative step, the frequency of categories is expressed through texts (Mayring, 2014) . With content analysis, new ideas are provided and specific events which are given meaning by the researcher are increased (Krippenorff, 2004) .
Interpretation and analysis of the metaphors provided by the participants was carried out in 5 stages determined by Saban (2008) :
The Coding and Debugging Stage
At this stage, a temporary alphabetical list of the metaphors created by the participants was prepared. Checking whether the participants noted their metaphors on the papers through clear-cut words or not, the blank papers, the papers with inappropriate entries for being a metaphor, and the papers that their connection with the metaphor were unexplained were eliminated (n = 59). For example, the vast majority of participants expressed their feelings about teachers with the statements such as "a good man / woman" and "she likes me". Some of the participants did not remain content with one metaphor but generated multiple metaphors with unclear rationales or no rationales at all. For these rationales, 59 documents were excluded from the scope of the research. Later on, the valid documents were coded. Different codes were given to the primary school, the secondary school, the high school and the undergraduate students and the teachers. The primary school students are coded as PSS, the secondary school students as SSS, the high school students as HSS, the undergraduates as CTC and the classroom teachers as CT.
Sample Metaphor Image Compilation Phase
156 metaphors remained after eliminating the invalidated data and giving codes to the valid ones. These metaphors were listed alphabetically and their frequencies are determined. Re-examining the raw data, an exemplar metaphorical expression was chosen for each rationale that represents a metaphor. For the 167 metaphors, an exemplar metaphors list was created that is believed to be the most representative. The purpose for preparing an exemplar metaphor list is to produce a point of reference to provide the validity of the data analysis process and interpretations in the research.
Category Development Phase
167 metaphors created by the participants were recorded in the most appropriate place on the exemplar metaphor list by looking at how they conceptualized the classroom teacher. In order to achieve this, firstly the conceptual nature of the metaphor, then the description part, and finally the relation between the concept and the explanation were analyzed. Ten conceptual categories were found as a result of the analysis. Table 2 shows the attributes that are determined during the category development phase and used to aggregate 167 metaphors into certain categories. Teacher as a leader and a discipline center  The primary school teacher is the leader of the class.  The primary school teacher sets the class rules.  The primary school teacher ensures class to adhere to the rules.  What the primary school teacher says goes.
Teacher as the expression of love and protection  The primary school teacher supports the environment of trust and love of the family.  The primary school teacher provides psychological support for the students.  The primary school teacher makes the student feel at home. Teacher as a guide and a shaper  The primary school teacher is a guide for students.  The primary school teacher plays an active role in shaping the future of the students.  The primary school teacher enables students to look forward to the future.
Teacher as a model  The primary school teacher is the role model for students in all matters.  It's hard to be like the primary school teacher.  The primary school teacher is the source of a model for desired profession or current occupation. Teacher as the source of knowledge  The primary school teacher is the main source of knowledge.  The primary school teacher has all the knowledge.  The primary school teacher shares all the knowledge that she has.  The primary school teacher informs the students with the knowledge.
Teacher as a personal development provider and a developer  The primary school teacher sets the foundations for the personal development of the students.  The primary school teacher makes the students develop the universal values they have.  The primary school teacher supports personal development, providing an example to the students with their own personality.  The primary school teacher observes the characteristics of their students and tries to enhance them. Teacher as a source of motivation  The primary school teacher reflects all her beautiful colors of life to everybody around herself.  The primary school teacher always keeps the motivation of students high.  The primary school teacher gives better lessons by providing motivation.  The primary school teacher makes students forget about all the problems they have at home.  The primary school teacher ensures the students have hope for the future.
Teacher who acts according to the situation  The primary school teacher acts according to the situation.  The primary school teacher knows when to get angry and when to show affection.  Both the anger and the affection of the primary school teacher are beautiful.
Teacher as a harmful person  The primary school teacher resorts to psychological and physical violence.  The primary school teacher is nervous.  The primary school teacher is a person that should be feared.  Primary school teacher discriminates against students.
Teacher as a cog in the wheel  The primary school teacher does not provide a positive or negative contribution to the education and learning life of the students.  Only the physical characteristics of the primary school teacher is known.  The primary school teacher constantly repeats certain habits.  The primary school teacher speaks only.  The primary school teacher is someone who should be endured during the primary school.  The primary school teacher looks successful but is unsuccessful.
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Phase of the Provision of Validity and Reliability
The accuracy of the results of the research is the validity and the repeatability is the reliability. In a qualitative research, validity, detailed reporting of collected data, and explaining how the researcher reaches the results are important criteria (Yıldırım & Şimşek, 2006) . Two procedures have been carried out for providing validity in the investigation. In the first process, it was checked whether the categories created while the metaphors identified by the students were analyzed ensure a meaningful integrity as well as the relationships between themselves and each other. In the second process, details such as the research process, the data analysis process, and how the categories are created are explained. All the data obtained were included in the findings both quantitatively and qualitatively.
Two procedures have been carried out to ensure reliability in the study. First of all, the data that can represent each category in the findings are given directly without comment. The second process is to determine whether the metaphors under the 10 conceptual categories represent the categorization through a specialist's advice. For this purpose, two forms have been given to a specialist. The first form contains 10 conceptual categories and their characteristics, and the second one contains the list of 167 exemplar metaphors in alphabetical order. By using these two lists, the specialist is asked to match the 167 metaphors with the 10 conceptual categories by using their characteristics. Matches made by the expert and the researcher were compared. The number of "agreements" and "disagreements" in the comparison were determined. The reliability of the study was calculated by the formula of Miles & Huberman (1994) (Reliability = agreement / [disagreement + agreement] X 100). Only four metaphors, "lion", "alarm clock", "eye doctor" and "stone of patience" were found in different categories by the expert and the researcher. Therefore, Reliability = 167/(167 + 4) x 100 = 97.6% In qualitative research, the agreement between the expert and the researcher is considered reliable when the association is 90% and over (Miles & Huberman, 1994) .
Phase of Transferring Data to SPSS Package Program for Quantitative Data Analysis
After forming a total of 167 metaphors and 10 categories, all data were transferred to SPSS statistics program. In SPSS, the number of participants (f) and their percentage (%) representing 167 metaphors and 10 categories were calculated first. Independent Pearson χ2 test was then applied to determine whether 10 categories differ according to the primary, the secondary and the high schools, to the classroom teacher candidates, and to the classroom teachers or not, and the results were analyzed and interpreted.
Findings
The findings of the research are presented through the analysis in the direction of the objectives. Metaphors produced by participants are primarily given by their frequencies. Distribution of metaphors is presented according to the categories created by the metaphors produced later. The main metaphors are also given by their frequencies. Finally, findings on the comparison of the conceptual categories with respect to the participant type were presented by the significance of their relations.
In Table 3 , the metaphors produced by the primary, the secondary and the high school students, and the classroom teacher candidates and the classroom teachers are presented in alphabetical order along with frequencies. 
Total: 488
Note. MC= Metaphor Code.
When Table 3 is examined, it is seen that a total of 488 metaphors, 167 of which are different from each other, are identified with class teachers. The participants were most likely to have classroom teachers as "angel" (64), "mother" (61), "father" (33), "teacher" (28), "friend / fellow" (15) metaphors. Given the number of metaphors produced by the participants, likening the classroom teacher to one of the family members closest to the person or the angels that the symbol of purity and cleanliness may be thought as a sign of commitment. Metaphors such as wisdom, light, book can be explained as implying that the classroom teacher is seen as the person who guides with his knowledge.
The average number of persons was found to be 3 for each metaphor, as a total of 167 metaphors were produced by 488 participants. The main metaphors produced by 3 and above participants are given in Table 4 When Table 4 is examined, it is seen that 24 metaphor imageries are produced by 3 to 64 participants. 29 of the 143 metaphor imageries were produced by 2 participants, while 114 metaphors are produced by 1 participant.
In Table 5 , the distributions of the metaphors produced by the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers were given along with the frequencies according to the categories. As seen in Table 5 , the participants identified their classroom teachers with 167 metaphors. 10 conceptual categories have been identified to best express them according to the given rationales for the generated metaphors. Some metaphors are listed under more than one categories according to their different rationales. The category "Teacher as the expression of love and protection" has the maximum number (199) of the overall metaphors. Besides, it is also noteworthy that the participants accept them as the basic source of the knowledge. "Teacher as a cog in the wheel" (34) and "Teacher as the source of knowledge" (29) are the most populated ones in terms of different metaphors.
Below are the direct citations of the views of the participants indicating the metaphor imageries and the rationales as the basis for the generated conceptual categories.
• Teacher as a leader and a discipline center:
 "My classroom teacher was like Atatürk. Because she is visionary, a leader and deserves being the head teacher." (OÖ8)
 "My classroom teacher was like a boss. Because she directed us and made us work too much." (SÖ37)
• Teacher as the expression of love and protection:
 "My classroom teacher was like our prophet. Because she is a kind hearted person." (İÖ66)
 "My classroom teacher was like a genuine grandpa. Because she behaved very well and did not do injustice, she treated everyone in the same manner." (LÖ12)
• Teacher as a guide and a shaper:
 "My classroom teacher is like an angel. Because she has a very kind heart and helps us. She corrects our wrongs." (İÖ49)
 "My classroom teacher was like a sculptor. Because the children get their shapes by the hands of the teacher."
• Teacher as a model: • Teacher as the source of knowledge:
 "My classroom teacher was like a tree. Because she made us shoot forth on her branches." (ÜÖ69)
 "My classroom teacher was like a very sophisticated robot. Because she had known everything." (SÖ9)
• Teacher as a personal development provider and a developer:
 "My classroom teacher is like a lion. Because she is both a supporter of Galatasaray and red-blooded, she educates us like that." (İÖ16)
 "My classroom teacher was like the most precious stone. Because she educated me as a diamond." (OÖ42)
• Teacher as a source of motivation:
 "My classroom teacher was like a successful comedian. Because she made us laugh by drawing smileys on the sun while teaching us the direction things." (İÖ10)
 "My classroom teacher was like a silent angel. Because she made us watch a cartoon sometimes." (OÖ28)
• Tacher who acts according to the situation:
 "My classroom teacher was like "the" man. Because she behave towards us well, however she sometimes got angry, but that's okay." (LÖ77)
 "My classroom teacher was like an apple candy. Because it was hard outside, hard-looking, but soft inside, good-hearted." (SÖ26)
• Teacher as a harmful person:
 "My classroom teacher was like a demon. Because she always insulted us and would complain of me to my mother all the time. And unfairly ... He always discriminated." (LÖ7)
 "My classroom teacher was like a monster. Because she discriminated against us, she had a wooden cone, and she hit our nail tips with it if we made noise." (ÜÖ55)
• Teacher as a cog in the wheel:
 "My classroom teacher was like a chubby bear. Because she was chubby and cute like a little bear." İÖ25)
 "My classroom teacher was like a boring book to be finished. Because she always did mathematics in all classes." (SÖ22) Table 6 compares the 10 conceptual categories generated according to the metaphors created by the primary school, the secondary school, the high school students and the classroom teacher candidates and the classroom teachers in terms of participant types. Examining Table 6 shows that most of the metaphors that primary school students generate for their classroom teachers are under the "Teacher as a cog in the wheel" (25.6%) category, and the least is under "Teacher as a harmful person" (2.8%) category. The classroom teachers group shares the rate with them for "Teacher as a harmful person" category (2.8%) while, strikingly, they have the highest rate in "Teacher as a cog in the wheel" (25.6%). It is also striking that none of the secondary school students see the classroom teacher as a model for themselves. The high school students have the highest rate for "Teacher as a harmful person" category among the participant groups. The teacher candidates have the highest rate for "Teacher as a guide and a shaper" category (76.3%) among the participant groups. It is striking that the classroom teachers generate the highest amount of metaphor for "Teacher as a model" category.
The Chi-Square test is presented in Table 7 for determining the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers show a significant difference in 10 conceptual category. When this result is examined, it can be seen that there is no relation between conceptual categories and participants according to Pearson square statistic (X2 = 6,859, df = 4, p = 143). As a result of the analysis made, 22 of the cells were found to be lower than 5. When the literature survey was conducted, in case the test was not reliable if even one of the distributions was smaller than 5, it was determined that the Fisher's Exact Test would be appropriate to be applied (Çolak, 2011; Can, 2017) . The result is the same in both calculations and the relationship between the variables is not significant because p> 0.05.
Discussion and Conclusion
In this study, 167 metaphor images were produced in order to determine the metaphors on the concept of "classroom teacher" of the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers.
The reason for producing such a large number of metaphors on the concept of classroom teacher is as follows: Students have different experiences than their teachers. In his work, Marshall (1990) stated that metaphors can be structured in the form of perception of situations and events. In other words, due to the fact that the concept of classroom teacher will be perceived in different ways by each student, it should not be expected that one or more metaphor can be sufficient to explain it. Other metaphor studies about the teachers (Yılmaz, Göçen, & Yılmaz, 2013; Kalyoncu, 2012; Koç, 201; Çelik, Çatalbaş, & Tomul, 2014) confirm that.
Although the metaphor imageries generated by the participants are 167 in number, they are more concentrated around concepts such as angel, parent, teacher, friend / fellow, sun, family, flower, light, books, candle light, and guide. In the study conducted by Çelik, Çatalbaş, & Tomul (2014) , the metaphorical perceptions of the primary school students regarding the concept of "classroom teacher" are angel, sun, mother. According to the study conducted by Koç (2014) , the metaphors related to the concepts of teacher and teaching profession of classroom teacher candidates consist mostly of tree, candle, parent, sun, light, compass. In Saban (2004) study, it is aimed to determine the metaphors regarding the concept of teacher of teacher candidates at the elementary level. In that study, 151 metaphor imageries are produced, such as gardener, tree, candle, architect, book. This work also includes tree, compass, gardener. The results of this study largely overlap with other studies conducted on primary school students, classroom teacher candidates and elementary-level teacher candidates. In the study conducted by Kalyoncu (2012) , it has been determined that some of the metaphors of visual arts teacher candidates regarding the concept of "teaching" are mirror, mother, flower, light, despair, poor. The results of this study, while sharing mother, mirror, flower, light metaphors, do not overlap with the Kalyoncu study as the metaphors of poor and hopelessness are not included in the 167 metaphor imageries.
The 167 metaphor imageries are divided into 10 conceptual categories that best express the content in the direction of the given rationales. These are respectively: 1-Teacher as the expression of love and protection, 2-Teacher as the source of knowledge, 3-Teacher as a cog in the wheel, 4-Teacher as a guide and a shaper, 5-Teacher as a harmful person, 6-Teacher as a source of motivation, 7-Teacher who acts according to the situation, 8-Teacher as a model, 9-Teacher as a personal development provider and a developer, 10-Teacher as a leader and a discipline center. Especially metaphors which imply love and protection is used for teachers by 40%. In the study conducted by Arslan, Cansever, & Aslan (2016) , children's "teacher" perceptions were clustered in the conceptual themes which are similar for their families and teachers, especially as Family Membership (25%) and Warm-Hearted Person (8%). The meanings of the themes of family membership and warm-hearted person in that study and the category on affection and protection in this study overlap with each other in terms of their contents. In the study conducted by Saban (2004) , teachers are gathered through metaphors under the groups of knowledge provider, shaper, curative, entertaining, supporting individual development and guide. In the work conducted by Kalyoncu (2012) , teachers gathered through metaphors under the groups of expression of love, part of life, educator-instructor, artist, expression of difference, curative, reflection of life, expression of desperation. Our study and these two studies do not overlap with the categories of the curative, the expression of difference, the artist, the reflection of life, and the expression of desperation categories. However, other categories are similar in content and meaning.
Examining the findings of the study shows that approximately 21% of the participants constituted negative metaphors while 79% of them had positive metaphors. In the study conducted by Cerit (2008) , it is seen that the metaphors preferred by the students, teachers and administrators about the concept of teachers mostly have positive meanings. Other studies (Saban, 2004; Kalyoncu, 2012; Arslan, Cansever, & Aslan, 2016; Yılmaz, Göçen, & Yılmaz, 2013; Koç, 2014; Çelik, Çatalbaş, & Tomul, 2014) confirm that the metaphors for teachers are generally positive. The results of our study are similar with these studies.
As the study shows, the conceptual categories determined according to the characteristics of the metaphors do not differ for the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers. Findings shows that the perception formed in the mind on the classroom teacher does not change much over time. However, it is observed that especially the classroom teachers are modeling their own primary school teachers when applying their profession. From this, it can be said that it is highly probable that the classroom teacher candidates begin their primary school teachers to follow as a model when they become classroom teachers.
In this research, it was aimed to determine the perceptions of the primary, the secondary and the high school students, the classroom teacher candidates and the classroom teachers about classroom teachers through metaphors. Based on the results obtained, the following suggestions can be made;  Through the produced metaphors, the effects of teachers on the individual are clearly visible. In this direction, the number of the studies about teacher perception can be increased and the results can be shared with education faculties. Thus, it is possible to educate the teacher candidates who will educate the students with positive attitudes in the future.
 More studies can be conducted and the results can be shared with the teachers who are in charge. Teachers can engage in self-criticism by seeing the significance of their own effects on the individuals better, given the compact data achieved in this way.
 The link between the metaphorical perceptions of primary school teachers and the career choices of the classroom teacher candidates and the classroom teachers can be examined.
 Classroom teacher candidates can be provided with more experience of encountering with classroom teachers by multiplying and diversifying school experience classes. In this way, the negative perceptions of the classroom teacher candidates about classroom teachers can be reversed.
